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Introduction 

This set of activities is designed for completion by local authority moderators and 

moderation managers. It addresses knowledge and skills needed to support the 

moderation of key stage 2 (KS2) writing, as part of local authority (LA) moderation visits.  

The activities are designed for self-led learning, and for completion independently as part 

of moderators’ training. They can also be used within group and trainer-led moderation 

sessions. Discussion and reflection with colleagues are central to the moderation process 

and opportunities to do this when using these materials will support effective training. 
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Training exercise 3: Exploring evidence 

systematically (greater depth standard) 

• Developing experience in considering evidence for work at  

the greater depth standard, looking across several pieces of writing 

• Building confidence in developing a picture of writing attainment through  

the systematic review of evidence  

This exercise should be completed after KS2 exercises 1 and 2.  

It builds on the processes begun in those exercises. 

It should take approximately 60-75 minutes to complete the activities. 

In addition to this Exercise, you will need the following document, on screen  

or in hard copy: 

• Key stage 2 (KS2) English writing teacher assessment (TA) framework. 

You may also wish to have the following materials available: 

• the writing of Pupil B and associated commentaries (Pupil A in Exercise 2, 

2018-19)  

You can work through the activities and record your responses on a hard copy  

of this Exercise document.  

If working on screen, you can use the accompanying Response document.  

This is editable and allows you to type and save your responses to some activities.  

To complete annotation activities, you will need to print out pieces B, C, D and E,  

from the work of Pupil B.  

The pen symbol indicates that you should make notes in the spaces provided.   

 

The pupil work examples used in this training are not full collections. Pupil scripts have 

been selected to demonstrate specific learning points. Some pupil scripts are taken from 

the previous standardisation exercises. 

  

https://www.gov.uk/government/publications/teacher-assessment-frameworks-at-the-end-of-key-stage-2
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Overview 

This exercise consists of three sets of Activities focusing on pupil work presented by a 

teacher as being at the greater depth standard. Each activity supports the process of 

considering evidence in relation to this judgement. 

After completing this exercise, you will have: 

• a stronger knowledge and understanding of assessment criteria for writing (the 

national standards and the ‘pupil can’ statements) 

• greater confidence in building a picture of writing attainment for pupils ‘working at 

greater depth’ through the systematic review of evidence. 

Your role 

Your job is to build a picture of what a pupil can do from the evidence that the teacher 

presents, benchmarked against your standardised knowledge of the framework. This is in 

order to validate, or challenge, a teacher’s assessment judgement. Moderation by LA 

moderators supports the broader aim of quality assuring standards at a national level.  

  



6 
 

Activity 1: Distinguishing between ‘working at the expected 
standard’ and ‘working at greater depth’ by considering how 
writing evidence validates a teacher assessment judgement 

In order to validate a judgement, we need to be assured that a pupil is consistently 

meeting all of the statements in the standard when judged across a whole collection of 

the pupil’s writing. Moderators’ knowledge of a pupil’s attainment builds as pieces of 

writing are presented and read. Each piece adds to the overall picture. 

The move between ‘working at the expected standard’ and ‘working at greater depth’ is 

often determined by the pupil’s ability to make careful and deliberate choices about the 

purpose of their writing, their intended audience and how the composition of their writing 

– reflecting upon the vocabulary, grammar and form – will ultimately impact on the 

reader. Each of the greater depth statements is relevant in its own right, but they 

also work together to support the overall effectiveness of the writing.  

Activity 1 

Read Piece E (a blog) to become familiar with its focus and to experience it as a 

reader. 

Now refer to the pupil can statements for ‘working at greater depth’. 

• What information does this piece gives you towards evidencing that the pupil is 

working at the greater depth standard?  

• Are there any statements which you feel are strongly evidenced? (Which ones?) 

• Are any statements lacking evidence? (Which ones?) 

Record what you notice by annotating the text or using the Notepad. 
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Pupil B - Piece E: a blog 

Context: as part of their independent projects inspired by the school’s production of Peter 

Pan, pupils were asked to create their own Neverland. One of the tasks was to write a 

diary, but the pupil chose to embed a story within a blog instead, presenting their very 

different version of Neverland. 
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 Notepad  

• What information does this piece give you towards evidencing that the pupil is 

working at the greater depth standard?  

 

 

 

 

 

 

• Are there any statements which you feel are strongly evidenced? (Which ones?) 

 

 

 

 

 

• Are any statements lacking evidence? (Which ones?) 
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The summary below is adapted from the commentary for Piece E. You may wish to 

highlight key points in the summary and also look back at your own notes on Piece E. 

Summary of evidence 

Piece E provides evidence towards all of the pupil can statements at the greater depth 

standard. It is indicative of a writer sufficiently assured to draw on and adapt their chosen 

genre to engage the reader. 

The form of the blog provides the vehicle for the narrator to tell his story, artfully 

interweaving the world of online computer gaming and screen chat with a hi-tech version 

of Neverland to create a highly original narrative. 

The writer consciously adopts a highly informal register, in keeping with its context. 

Language resonant of speech recreates the narrator’s casual, chatty style when 

addressing his blog as a familiar old friend (Okay, let me explain. You know all those 

books and movies about… You know, where you start off with). Vague language (dream 

of this stuff… this sort of landing pad… evacuating or something) and the humorous 

replication of his distorted speech (EY! OT OO OO IN’ OOR OOIN!) add to the 

authenticity of the piece, whilst abbreviated forms and colloquial language (gotta… 

newbies… ‘round here… ‘cos… nick… ‘em… Nah, it’s fine) encapsulate the distinctive 

voice of the “new Peter Pan”. 

The blog deliberately deploys informal vocabulary and grammatical constructions to 

create a highly assured and original narrative. A conversational style is established 

through the use of second-person direct address (I haven’t seen you in a while… You get 

the idea), casual asides (my face hurt for a while after that… I play Battle Mechs too 

much), elliptical sentence fragments (Or at least not anymore… Again, no sign of Emma 

or Peter) and use of co-ordinating conjunctions to start a sentence (And I was only 

about… But this is the first time). Peter’s distinctive voice is captured through the use of 

abbreviated forms (gotta… ‘round here… give ‘em) and colloquial vocabulary (newbies… 

nick) in contrast with Emma’s slightly more formal manner (Which he is not… Stay with 

me and get ready to shoot at any moment). 

In the blog, a range of punctuation is used correctly.  

Next steps in the moderation process 

The features identified in Piece E provide good evidence towards the greater depth 

standard. In order to confirm this standard, additional pieces of writing need to be 

explored.  

This is the main Line of inquiry to inform the next steps in the moderation process. 

Line of inquiry 1: Do additional pieces of writing provide evidence to confirm ‘pupil can’ 

statements at the greater depth standard? 
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When looking at additional writing, the following need to be considered:   

• The choices the pupil has made to suit their audience and purpose 

• How their choices reflect their wider reading 

• Whether when writing in more formal contexts, the pupil avoids the language they 

might otherwise use in speech 

• Whether the pupil writes confidently for a range of formal and informal contexts 

and makes deliberate and considered choices in manipulating grammar and 

vocabulary to suit their intended purpose and audience 

• Whether across their writing, the pupil uses punctuation effectively to enhance 

meaning and avoid ambiguity  

When exploring additional writing, it is also important to consider whether new evidence 

is more indicative of the expected standard (rather than the greater depth standard). This 

becomes a second Line of inquiry. 

Line of inquiry 2: Does the evidence suggest you should check the ‘pupil can’ statements 

for the expected standard? 

Summary 

So far, you have: 

• considered a piece of writing in relation to the teacher’s presentation of it being 

at the greater depth standard, noting evidence in support of the ‘pupil can’ 

statements for this standard 

• identified areas needing confirmation through further evidence, and questions or 

Lines of inquiry to be explored when looking at additional pieces of writing by 

the pupil. 

  



13 
 

Activity 2: Looking at a second piece of writing to follow up 
Lines of inquiry arising from consideration of a first piece of 
writing 

Now read Piece D (a fable). Following the Lines of inquiry, and with reference to the 

‘pupil can’ statements, decide what evidence this second piece of writing contributes to 

your growing knowledge of the pupil’s achievement. 

Activity 2 

Read Piece D (a fable) and consider the following questions, drawing on statements at 

the greater depth standard. 

• How is the pupil’s wider reading reflected in this piece?  

• How do the writer’s choices of grammar and vocabulary reflect the level of 

formality for the form? 

Record what you notice by annotating the text or using the Notepad. 
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Pupil B - Piece D: a fable 

Context: after reading and exploring Rudyard Kipling's Just So stories, pupils were asked 

to write a fable in the style of Kipling. The pupil chose to write about how the koala got its 

shout. 
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 Notepad  

• How is the pupil’s wider reading reflected in this piece?  

 

 

• How do the writer’s choices of grammar and vocabulary reflect the level of 

formality for the form? 
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Key points 

Here are some key points to note about Piece D. Read these and also bear in mind your 

own notes. 

In contrast to Piece E (blog), Piece D is a third-person narrative in the form of a fable. It 

draws on the pupil’s reading of Kipling’s ‘Just So’ stories to create a new tale about the 

koala’s shout.  

Language choices evoke a convincing narrative voice (In the beginning… indeed, he had 

developed… oh Best Beloved), whilst literary language (the unfortunate rocks… tail 

swishing like a turbine) and repetitive patterning (On Tuesday… and shouted… And the 

koala said) contribute to the authentic style of the piece.  

The apparent simplicity of the tale belies its sophistication – the modal ‘would’, used 

extensively at the start of the piece (would sit… would look up… would remain silent), is 

reinforced by the past progressive (was sitting… was sleeping) and simple present (I 

am… you are) to suggest the koala’s habitual behaviour, whilst the perfect form (had 

developed… has been… has […] not made up for) suggests the changed state of affairs 

at the end. 

A semi-formal style is adopted in the fable through the avoidance of contracted verb 

forms (He would sit… I am silent… he had developed) and the deliberate repetition of 

modal verbs (the koala would answer… why must you…?).  

The writer’s conscious and assured use of syntax combines with judicious choices of 

vocabulary (errant and idle… oh Best Beloved… idle burden… heard their pleas), 

including the use of ‘for’ as a conjunction (for this was not their working time), to 

successfully recreate the solemn and slightly antiquated style of the original Kipling 

stories. 

The pupil’s overall achievements in Piece D provide more evidence towards each of the 

pupil can statements at the greater depth standard. However, consistent achievement 

across writing for a wider range of purposes and audiences, and in particular, within more 

formal forms will still need to be confirmed. 

There is no evidence that the pupil can statements for working at the expected standard 

need to be considered. 
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Summary 

So far, you have considered two pieces of writing by Pupil B (a blog and a fable) and 

identified evidence towards all the pupil can statements at the greater depth standard. 

These pieces are both examples of narrative fiction writing. 

The next step is to consider writing by this pupil in non-fiction forms. 

 

Reflection point: Are there any issues you have uncovered so far in this training? Any 

points that require clarification, or questions that have been raised? Record them here: 
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Activity 3: Considering additional writing to add to existing 
evidence relating to the greater depth standard 

The next two pieces in the collection, Piece B (letter of complaint) and Piece C (balanced 

argument) are non-fiction forms. 

Activity 3a 

Read Piece B and Piece C and decide what evidence these add to your growing 

picture of the pupil’s overall achievement.  

After this initial reading and reflection, consider the following questions, drawing on the 

statements at the greater depth standard: 

• How do the choices (including those over vocabulary, grammar, form and 

formality) reflect the writer’s purpose, audience and context? 

• When writing in more formal contexts, how does the pupil avoid the language 

they might otherwise use in speech? 

Record your responses by annotating the text or using the Notepad. 
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Pupil B - Piece B: a letter of complaint 

Context: after exploring examples of fairy tales with a twist, pupils were asked to write a 

letter of complaint from the point of view of a fairy tale character of their choice. The pupil 

asked to use a character from one of the Harry Potter novels and chose to write from the 

point of view of the Basilisk, complaining about Harry Potter and making the case for his 

expulsion from Hogwarts. 
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Pupil B - Piece C: a balanced argument 

Context: after studying the Amazon rainforest in geography, the pupil chose to write a 

balanced argument about deforestation. 
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Notepad  

• How do the choices (including those over vocabulary, grammar, form and 

formality) reflect the writer’s purpose, audience and context? 

Piece B 

 

 

 

Piece C 

 

 

 

• When writing in more formal contexts, how does the pupil avoid the language 

they might otherwise use in speech? 

Piece B 
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Key points 

Here are some key points to note about Pieces B and C. You may wish to highlight these 

and look back at your own notes. The text has been adapted from the full commentary for 

Pupil B. 

• How do the choices (including those over vocabulary, grammar, form and 

formality) reflect the writer’s purpose, audience and context? 

Although ‘Harry Potter and the Chamber of Secrets’ provides the stimulus for the letter of 

complaint (Piece B) the writer draws not only on their reading of this novel, but also on 

their reading of formal letters to lodge an official complaint about Harry. By choosing to 

write in role as the Basilisk, the writer is able to make oblique references (Hissssss 

translation… dim-witted half-giant, Reubeus Hagrid… a non-explanatory grudge against 

He-Who-Must-Not-Be-Named) that are likely to appeal to those familiar with the novel. 

These cleverly reveal the overbearing and duplicitous nature of the giant snake through a 

combination of flattery (Being the great and wise man you are) and assertion (It is an 

atrocious thing to harbour grudges… you will agree that this is a terrible act) in a cynical 

attempt to have Harry expelled from Hogwarts. Furthermore, the use of ‘it’ as the subject 

of a clause (it is my duty to inform you… It is an atrocious thing to harbour grudges) has 

the effect of slightly distancing the writer from the views expressed, making the Basilisk’s 

assertions seem more plausible than they actually are.  

An appropriately formal register is adopted (a matter of utmost importance… my duty to 

inform you… which is strictly forbidden… Undoubtedly this is unacceptable behaviour). 

Occasional lapses into a slightly less formal register (the dim-witted half-giant… the great 

oaf… an arrogant, lieing rule-breaker) are entirely appropriate as the ingratiating 

Basilisk’s mask slips and his true nature is revealed. 

In the balanced argument (Piece C), the writer deals with a potentially emotive topic in an 

authoritative and objective manner. By providing detailed information about the impact of 

deforestation, the writer leaves the reader in no doubt about the seriousness of the issue. 

Despite acknowledging the counter argument (an opportunity to earn money and make a 

living… they have no choice) and the tentativeness of some of the facts (It is estimated 

that… perhaps the most detrimental of them being… may lose… could crush), the writer 

deftly secures their case (However, most people believe that […] is the right thing to do). 

The writer adopts and maintains a highly formal style appropriate to audience, purpose 

and subject matter. An authoritative tone is achieved through precise and often subject-

specific vocabulary (deforestation… rainforest… economically developed… citizens… 

hazard… detrimental… arboreal… ground-dwelling), whilst more informal choices (a 

patch of rainforest… a chunk of rainforest) invite the reader to draw familiar analogies (60 

full-sized football pitches… the size of Switzerland). 
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Agentless passives (is being demolished… it has been deemed that… should be 

reduced), including an impersonal ‘it’ construction (It is estimated that), support the 

writer’s seemingly objective stance by attributing no blame. Expanded noun phrases 

(One of the most debated and problematic issues of this century, deforestation… the less 

economically developed countries… a number of disastrous consequences) and precise 

use of nouns (opportunity… consequences… contribution… consideration… destruction) 

add weight and gravitas to the writing. 

• When writing in more formal contexts, how does the pupil avoid the language they 

might otherwise use in speech? 

The letter to Professor Dumbledore (Piece B) deploys a level of formality befitting the 

character of the deceitful Basilisk in an attempt to dupe Dumbledore into expelling Harry 

from Hogwarts. The somewhat pompous tone is achieved through assured vocabulary 

choices (a matter of utmost importance… my duty to inform you… restricted section… 

strictly forbidden… Undoubtedly… unacceptable behaviour) and manipulation of 

grammar, including agentless passives (he has been caught many times… he has been 

seen in… should be expelled from) and the considered use of modal verbs (you will 

expel… this may lead… you will agree… should be expelled).  

The impersonal and objective tone adopted in the balanced argument (Piece C) is 

indicative of the highly formal register required (It is estimated that… experts predict 

that… perhaps the most detrimental of them being… After much consideration). 

Vocabulary choices are precise (deforestation… demolished… economically 

developed… hazard… detrimental), as befitting the audience, form and purpose of the 

writing as well as its more serious subject matter.  

 

Activity 3b 

Based on your consideration of Pieces B and C, (and your earlier insights from pieces 

E and D) answer the True or False statements. 

 

Read each statement and circle True or False. 

 

1. The pupil has provided evidence to demonstrate that  

they are consistently meeting all of the pupil can 

statements for greater depth 

True / False 
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2. Further evidence is needed to secure the standard True / False 

 

  



26 
 

Each statement now has an explanation beneath it. This helps to show the developing 

picture we have of Pupil B’s writing. 

1. The pupil has provided evidence to demonstrate that they are consistently meeting 

all of the pupil can statements for greater depth. 

 

True: The pupil’s achievements across these four pieces provide consistent 

evidence towards the greater depth standard.  

Across the pieces we have considered during this session, writing is effectively tailored 

for a variety of purposes and audiences, selecting, maintaining and adapting both form 

and authorial voice throughout. The pupil’s knowledge of language, gained from wide 

reading of fiction and non-fiction texts, is evident - for example, from the formal balanced 

argument to the skilful adaptations of the fable. 

The pupil consistently demonstrates the ability to distinguish between the language of 

speech and writing, choosing the appropriate register according to context. Features of 

language more resonant of speech are deliberately deployed to create a level of 

informality when necessary – for example, to recreate the quirky, conversational style in 

the blog. However, when writing for more formal contexts, an appropriately formal 

register is adopted, avoiding the language that might otherwise be used in speech. 

Levels of formality are consciously controlled according to context, audience and 

purpose. Grammatical structures and vocabulary are manipulated to convey differing 

levels of formality – from the highly formal argument on deforestation to the 

conversational style of the blog and the somewhat archaic formality of the fable. 

A range of punctuation is used correctly and when necessary, is used precisely to 

enhance meaning and avoid ambiguity. 

2. Further evidence is needed to secure the standard.  

 

FALSE: As highlighted in the discussion of the first statement, the four 

pieces for Pupil B provide consistent evidence toward the greater depth 

standard. 

You might wish to confirm if there is any contradictory evidence to what has been seen or 

whether the ‘range of purpose and audience’ in the ‘pupil can’ statement has been 

achieved.  

To be able to validate the greater depth standard, you would also need to confirm that 

the fourth ‘pupil can’ statement had been met: 

The pupil can use the range of punctuation taught at key stage 2 correctly (for example, 

semi-colons, dashes, hyphens) and, when necessary, use such punctuation to enhance 

meaning and avoid ambiguity.  
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Reflecting on the evidence seen across the four pieces, you might feel that you would 

like to review the fifth piece available for this pupil (Piece A, a myth). 

This further piece also reflects the pupil’s GDS achievement.  

A detailed summary of all of the pieces for Pupil B can be found within the commentary 

for this collection. 

 

Summary 

In Exercise 3, you have: 

• refreshed your understanding of the assessment criteria for writing at the 

greater depth standard at KS2 

• built a picture of writing attainment through a systematic review of evidence 

• become familiar with a process for moderation which can be applied across 

different contexts. 
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